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Self-evaluation summary

FISO 2.0 Learning Wellbeing

outcomes Evolving Evolving

FISO 2.0 core Leadership Teaching and learning Assessment Engagement Support and resources
elements Embedding Evolving Evolving Evolving Embedding
Future planning for 2026 In term four we completed our review and so in 2026, the school will start a new

SSP and will prioritise five key areas to strengthen student outcomes and
engagement. First, literacy improvement will be a major focus, particularly
phonics and instructional practices in Years 3—6 to address identified gaps in
achievement. Second, the consistent application of wellbeing and engagement
strategies across all classrooms will be reinforced to ensure a whole-school
approach that supports student inclusion and connectedness.Third, the school will
enhance the use of data to inform instructional practice and provide appropriate
challenge for all learners, ensuring differentiation and targeted support. Fourth,
attendance will remain a priority, with strategies aimed at reducing absences
within the 10-19.5 day range to improve overall engagement and learning
continuity. Finally, community engagement will be strengthened by positioning
parents and carers as active partners in learning, fostering collaboration and
shared responsibility for student success.
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Select annual goals and KIS

Four-year strategic goals Is this selected | Four-year strategic targets Key Improvement Strategies Is this KIS
for focus this selected for
year? focus this

year?

Optimise learning growth | Yes By 2029 increase the percentage of students Build staff capability to implement Yes

for all students. achieving exceeding or strong in evidence informed instructional

NAPLAN proficiency levels: practices.
e Year 3 Reading from 48% (2025) to 58%
e Year 3 Writing from 61% (2025) to 71%
e Year 3 Numeracy from 38% (2025) to 48%
e Year 5 Reading from 47% (2025) to 57%
e Year 5 Writing from 50% (2025) to 60%
e Year 5 Numeracy from 52% (2025) to 62%.
By 2029 increase the percentage of EAL students Strengthen teacher capacity to No
achieving exceeding or strong in analyse and use assessment
NAPLAN proficiency levels: evidence to inform differentiated
e Year 3 Reading from 43% (2025) to 53% learning.
e Year 3 Writing from 63% (2025) to 73%
e Year 3 Numeracy from 28% (2025) to 40%
e Year 5 Reading 36% (2025) to 46%
e Year 5 Writing from 45% (2025) to 55%.
*By 2029, increase Year 5 NAPLAN benchmark growth in: Strengthen collaborative planning Yes

e Reading from XX% (2026) to XX%

e Numeracy from XX% (2026) to XX%.
*Placeholder target to be determined when data is
available

practices to deliver high quality
learning experiences for all
students.
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By semester one 2029, increase the percentage of
students achieving at age expected level based
on teacher judgements for:

e Reading and Viewing 56% (2025) to 75%

e Writing 51% (2025) to 75%

e Mathematics 69% (2025) to 75%.

By 2029, increase the percentage of positive endorsements
in the School Staff Survey (SSS) for the factors:
e Academic emphasis (School Climate module) from
49% (2025) to 60%
¢ Collective efficacy (School Climate module) from
52% (2025) to 70%.

By 2029, increase the percentage of positive responses in
the School Staff Survey for the module of Teaching and
Learning-Implementation from 82% (2025) to 90%.

By 2029, increase or maintain the percentage of positive
responses on the Attitudes to School Survey (AtoSS) for
the factors:
e Stimulated learning (Effective teaching practice for
cognitive engagement domain) from 71% (2025) to
81%
¢ Voice and agency (Social engagement domain)
from 68% (2025) to 78%
e Perseverance (Learner characteristics and
disposition domain) from 74% (2025) to 84%.
¢ High expectations for success (Teacher-student
relations domain) at 93% (2025).

Optimise wellbeing
outcomes for all students.

Yes

By 2029, increase the percentage of positive endorsements
in the School Staff Survey for the factors:

Embed a whole school Multi-
Tiered System of Support (MTSS)

Yes

Roxburgh Rise Primary School (5493) - 2026 - AIP

Page

3




e Trust in students and parents (School climate
module) from 45% (2025) to 53%

¢ Collective responsibility (School climate module)
from 79% (2025) to 89%.

that enhances student wellbeing,
engagement and inclusion.

By 2029 increase the percentage of positive responses on
the Attitudes to School Survey for the factors:
¢ Sense of confidence (Learner characteristics and
disposition domain) from 75% (2025) to 80%
¢ Attitudes to attendance (Learner characteristics and
disposition domain) from 87% (2025) to 92%
¢ Sense of connectedness (Social engagement
domain) from 79% (2025) to 85%
¢ Respect for diversity (School safety domain) from
77% (2025) to 85%
e Teacher concern (Teacher-student relations
domain) from 72% (2025) to 80%.

Build teacher capacity to deliver
the Victorian Curriculum
Capabilities across learning areas.

No

By 2029, increase the percentage of positive responses on
the Parent/Guardian/Caretaker Opinion Survey (POS) for
the factors:
¢ Respect for diversity (Safety module) from 88%
(2025) to 92%
¢ General school satisfaction (School ethos and
environment module) from 78% (2025) to 88%
e School communication (Parent community
engagement module) from 77% (2025) to 87%.

Develop a school wide approach to
sustaining culturally respectful
partnerships for students and
families.

Yes

By 2029, increase the percentage of students with less
than 19.5 days absent from 46% (2025) to 50%.
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Define actions, evidence of change and tasks

Goal 1 Optimise learning growth for all students.
KIS 1.a Build staff capability to implement evidence informed instructional practices.
Actions Build staff capability in the elements of the VTLM 2.0 and the implementation of evidence-based practices to support

student learning in English and Mathematics.

Evidence of change

- Professional learning has strengthened teachers’ understanding of the evidence base behind effective Tier 1
interventions, leading to more informed and targeted instructional decisions.

- Through the coaching capacity-building process, teachers consistently apply key VTLM 2.0 elements—Iearning
intentions, success criteria, explicit modelling, guided practice, deliberate practice and feedback—resulting in more
coherent and effective learning experiences for students.

- Strong and consistent integration of VTLM 2.0 is evident in team meetings, planning documentation and work
programs, leading to improved alignment and coherence in teaching practice. Teacher work programs show increased
use of formative assessment data to monitor progress and respond to student needs.

- Positive endorsement on the Staff Opinion Survey has improved across Academic Emphasis and Collective Efficacy,
reflecting stronger shared expectations, confidence in impact and more cohesive professional practice.

- Through Peer Observations, teachers demonstrate strengthened capability to self-reflect, learn from colleagues and
apply improved teaching and learning practices.

Tasks

People responsible

Develop a WS Professional Learning schedule that incorporates explicit teaching elements within M Assistant principal
the VTLM2.0, and engage in research about tier 1 interventions so teachers are able to identify the | M Principal

evidence informed best practices that suit the needs of our students. This will also include
participation with the HUMA Network based PL with Bron Ryrie Jones focussing on Responsive

Teaching.

M School improvement team

Refine our whole school coaching model that includes Student and Teacher Centered Coaching, M Assistant principal
and incorporate regularly planned capability building sessions with members of the LEAD SIT team. | ] School improvement team

Staff engage in student centred coaching which focuses on scaffolding learning. Leaders use the
VTLM2.0 Elements of Teaching Reflection Tool as a collective reflection tool, to identify strengths
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and development opportunities in aligning whole school approaches and teaching practices to the

VTLM 2.0.

During curriculum planning, teams will document: The VTLM 2.0 elements that are chosen to M Teacher(s)

scaffold the learning (e.g., modelling, worked examples, guided practice). They will also document
how the practice will be adjusted—amount of modelling, level of scaffolding, practice sequence and
feedback—based on student needs. This will also include participation with the English as an
Additional Language (EAL) Curriculum and Assessment Support Program in 2026.

Redesigned 2026 Meeting and Professional Learning schedule to balance whole school priorities M Assistant principal
with differentiated professional learning, increasing protected time for both collaborative planning M Principal

and targeted, needs-based work.

M School improvement team

Increase both individual and collaborative planning time, and plan for targeted PL and time for M Assistant principal

teams to action tasks on a needs basis. [ Principal

LEAD SIT to schedule the time for teachers to engage in Peer Obs and coaching throughout the M Assistant principal

year. Foundation will be prioritised to ensure the school agreed approach to teaching phonics is M School improvement team

done with fidelity and consistency. This will also include participation with the DE Career Start
program focussing supporting graduate teachers in the first year of their career.

KIS 1.c

Strengthen collaborative planning practices to deliver high quality learning experiences for all students.

Actions

Use a staged approach to review documentation, teaching approaches and outcomes related to the structured teaching
of Maths and the essential elements of Reading (The Big 6) in F-2 and 3-6.

Evidence of change

- Through professional learning and coaching, all teachers and ES staff will have developed a shared understanding of
what high expectations for success, and high quality learning experiences look like, and can identify these practices
consistently during planning, teaching, and observations.

- Teachers collaboratively plan using agreed scope and sequence, shared success criteria and VTLMZ2.0 evidence-
aligned strategies, resulting in consistent, high-quality Tier 1 programs across cohorts. Academic gaps are being
addressed through smaller, differentiated cohort-level groupings.

- Through planning documentation and classroom observations, there is high fidelity to agreed routines across cohorts,
with teachers utilising quality research based tier 1 interventions to scaffold learning and teachers now consistently
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teaching and learning practices across the school.

demonstrating the use of explicit teaching strategies that clearly focus and explain the learning.

- Teaching practices across cohorts show high levels of consistency and low levels of variance with the essential
elements of reading (The Big 6), creating more predictable and aligned learning experiences for all students.

- Peer observations have strengthened teacher reflection and collaboration, resulting in clearer and more consistent

- Positive endorsement on the Staff Opinion Survey has improved across Teacher Collaboration, reflecting stronger
shared expectations, confidence in impact and more cohesive professional practice.

Tasks

People responsible

Audit and update the Teaching and Learning Handbook to ensure it provides staff with clarity about

the instructional learning strategies we follow when teaching at RRPS and invite staff to engage
with Learning Walks using the 5 quality questions.

M Assistant principal
M Principal

[ School improvement team

Create time in Meeting and PL Suite for teachers to meet and plan collaboratively so that teachers
are able to make informed decisions about which instructional practice is the most appropriate to
support/extend students' learning.

M Assistant principal
M Principal

Regular planning reviews, learning walks, and peer observations that ensure teachers consistently
apply agreed routines and explicit teaching strategies. Data SIT discussions to help refine
instruction and strengthen the use of research-based Tier 1 interventions to scaffold learning.
Coaching and aligned ES support reinforce these practices, resulting in increasingly consistent,
high-quality teaching across all cohorts.

M Assistant principal
M Principal

M School improvement team

Provide targeted PL to the LEAD SIT team to build consistency in instructional coaching, with a
focus on developing their skills to effectively model, support, and build the capability of others.

M Assistant principal
M Principal

Staff to participate in focused learning walks to observe effective scaffolding in action, using
common criteria and sharing brief reflections to strengthen consistency in explicit teaching.

M Assistant principal
M Principal

[ School improvement team
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Redesigned 2026 Meeting and Professional Learning schedule to balance whole school priorities M Assistant principal
with differentiated professional learning, increasing protected time for both collaborative planning M Principal

and targeted, needs-based work.

Increase both individual and collaborative planning time, and plan for targeted PL and time for M Assistant principal

teams to action tasks on a needs basis. M Principal

Goal 2 Optimise wellbeing outcomes for all students.

KIS 2.a Embed a whole school Multi-Tiered System of Support (MTSS) that enhances student wellbeing, engagement and
inclusion.

Actions Build staff capability in the elements of the VTLM 2.0 and the implementation of evidence-based practices to support

student wellbeing, engagement and inclusion.

Evidence of change

- Teachers are consistently implementing the Positive Classroom Management Strategies (PCMS) with fidelity, as
evidenced through planning documentation, classroom observations, and the increasingly consistent use of agreed
RRPS behaviour expectations and routines. Lesson planners demonstrate adaptive, current adjustments that reflect
students’ abilities, supporting more responsive instruction and improved learning conditions.

- Teachers consistently model and enable student learning through the clear and predictable application of high
expectations, explicit Rights and Responsibilities, and fair, logical consequences.

- All staff demonstrate a clear understanding of highly effective routines and behaviours, resulting in greater consistency
across the school. This is evident through learning walks showing routine implementation in every classroom, staff
using common language and expectations, calmer and more predictable learning environments, and behaviour data
indicating reduced variability between classes. Staff reflections also show increased confidence in applying agreed
practices.

- Students’ AtoSS results and behaviour data show that they understand the routines and expectations, leading to fewer
behaviours requiring intervention. This is evident through improved AtoSS scores, reduced incident data (Compass
exits and Yellow cards), and observations of students consistently following routines with greater independence.

- Students are able to identify and apply a range of strategies to support their engagement in learning and positively
modify their behaviours, demonstrating growing independence and self-regulation.

- Students are clear about what is expected of them in all learning environments, evidenced by their consistent use of
routines, improved behaviour data, and greater independence in meeting expectations. Agreed whole-school routines
and behaviours are visible and enacted across all learning spaces.

- Through professional learning and coaching, we achieved a reduction in variability across teaching practices, enabling
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students to maximise time on task, increase engagement, and improve the overall flow of learning. The incorporation of
VTLM 2.0 Elements of Teaching enriched student engagement and promoted greater curiosity and creativity.

Tasks People responsible
Within our PLC Inquiry Cycles, we will ensure all teachers consistently implement PCMS in M Assistant principal
alignment with VTLM 2.0 by applying clear expectations, predictable routines, and explicit M School improvement team

modelling to create structured and purposeful learning environments. (Expectations Matrix).

Teachers will continue to make responsive adjustments based on student needs, supported by M Assistant principal
targeted PL on VTLM’s PCMS components - Classroom Expectations and Classroom Procedures M Education support
& Routines.

V1 Teacher(s)

Through PLC Inquiry Cycles, staff will analyse current practice, align strategies with VTLM 2.0, and | M Assistant principal
embed these PCMS components into lesson planning and daily instruction. We will include PCMS M PLC leaders
check-ins during PLC meetings.

M Teacher(s)

We will revise and strengthen our approach to Encouraging Expected Behaviour and Discouraging | M All staff

Inappropriate Behaviour by explicitly teaching and modelling RRPS expectations, refreshing M Assistant principal
school-wide routines, and ensuring consistent use of positive reinforcement and logical 7 PLC lead
consequences. eaders

We will use regular Learning Walks and Peer Observations to monitor PCMS and VTLM 2.0 M Assistant principal
practices, providing feedback that supports consistent and high-quality implementation across all M Principal

classrooms. We will revisit and re-teach the RRPS behaviour expectations and routines as required

to ensure every classroom implements them consistently. i School improvement team

We will analyse AtoSS results related to effective classroom behaviour, alongside Compass data M All staff

tracking Yellow Cards, Green Chronicles, and EXITs, to identify patterns, monitor the impact of M Assistant principal

PCMS, and target support where needed. .
M Principal

[ School improvement team
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We will strengthen active supervision and increase Opportunities to Respond by ensuring teachers | M All staff
actively circulate, rove when not in focus groups, and interact with students, while deliberately using | I Assistant principal

strategies that improve participation and engagement across all lessons. Alongside this, we will
review and refine the school’s Token Economy recognition system to ensure it effectively motivates
positive behaviour and supports increased engagement during learning.

[ School improvement team

We will support students to clearly understand expectations by creating C3T co-constructed charts | M Teacher(s)

with classes and developing a 5-point Ready to Learn scale in each classroom. These tools will
provide shared language, visual prompts, and explicit support so students always know what to do
and how to regulate themselves for learning.

We will provide teacher-centred coaching and mentoring for all staff and analyse AtoSS Stimulated | V¥ Assistant principal

Learning data throughout the year to identify strengths and areas for improvement in student [ School improvement team
engagement.
KIS 2.c Develop a school wide approach to sustaining culturally respectful partnerships for students and families.

Actions

Engage with Regional supports to build leadership capacity with implementing the Refugee Education Support Program
(RESP) and Modelling Respect and Equality (MoRE) Department of Education initiatives.
Strengthen the schools response to student absence in order to promote school connectedness.

Evidence of change

- All staff have completed the BASIS module on EduPay, demonstrating a whole-school commitment to building
capability in managing challenging behaviours and strengthening inclusive classroom practices.

- The school identified and nominated staff to participate in the RESP initiative, demonstrating a targeted approach to
building capability in relational, proactive behaviour practices and strengthening whole-school consistency.

- Staff registered and participated in the MoRE program, with early changes reflected in classroom interactions,
planning, and Learning Walk observations showing increased use of respectful and consistent behaviour practices.

- Learning Walks and Peer Observations demonstrated improved implementation of PCMS practices across all
classrooms, reflecting increased consistency and strengthened teacher capability in creating predictable and supportive
learning environments.

Tasks

People responsible

- We will improve communication with families, build staff capability in Managing Challenging M Assistant principal
Behaviours through inclusive classroom and BASIS (inclusive classrooms / BASIS) strategies, and | ] Mental health and wellbeing leader

continue to identify and document DI adjustments to better support diverse learner needs.
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[ School improvement team

- Engage in the DE RESP program 2026-2027.

M Assistant principal
M Principal

- Engage with the DE Modelling Respect and Equality (MoRE).

M Assistant principal
M Respectful relationships implementation team

- We will embed Circle Time at the start and end of each day, adopt a consistent whole-school
approach to the SELs curriculum, and increase dedicated SELs time within the 25-hour weekly
program. Newsreader assembly will be delivered during lunch eating time to maintain smooth
learning blocks and consistent communication/celebrations. We will create and share short videos,
photos, showing parts of lessons that model effective routines and adjustments.

M Assistant principal
M School improvement team

V1 Teacher(s)
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